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The purp os e of this field study is the description of 
a pr ogra m i nv olving a self-contained classroom for those 
f reshmen enterin3 hi3h school wbo exhibit difficulty in 
adjustins to tbe hieh school Ra tt ing. The program seeks to 
aid these stude nt a in developing confidenc.e in them eel ves 
and their decisi ons, improving or al tering negative eelf ­
concepts, encoura�ing feelings of accomplishment and satis­
faction in participating in high school a ctivities , enhan­
cin3 relationships wi th others, and emphasizing success�s 
in the �cademic nre0. 
Chn11ter on� exr:1rnines the major probl em 8reas facing 
studm1ts [18 they rrwke the tr:.:insition f rom t he ju nior high 
to tl,e sen� o:r hi._:!'1 GC'liool. /\ mHjor eoal of the program, as 
stn ted :in tl1i::�· nfled� ;1sse rJsment r:··tion.'i!le, is the provision 
of an lltff1os;)h.erP. wl·ier-e�J::' th<� student may dev el op more posi­
tive f eelin:_:s of :1dt'fJUncy and self-worth as well as the 
reol:i7.ntior; of : cader11ic 0ccor1:llishment. Included in the ob­
jec tlv es rationMla ·ire developmentnl lenrner objectives 
whonc aims :-ire to f:1cllit:1te the o cquisi tio n of f eelin3s of 
adequacy �na Helf -w or th . AdditionAlly, program objectives 
nre outlJ 11 efl . 
Tlle second cllu:)ter <'letciils a deRcription of the program 
in terrni:i of cl11rntion, r>chedulinc; of Rtudents, selection 
process, �radin�, �na nreaR of instruction. Also, a dis­
cuRsion of the charRcteristlcs thn t may be exhibited by a 
student to lil� se lc·cted for the pr03r<1m is provided. Since 
thG self-cont:>.i.lJE')t1 cl•'��sJ:·oom is dc::d.f;ned to be stf-1.ffed by 
n cert i f'i ed te::i che r :l nd :m instruct i onrll r3 ide, a complete 
job d.escri?"'tio::J f or ench is }')rovirJed in the field study. 
Ccncl10in� �harter two is nn anAlysi R of the physical needs 
of tbt? l)ro·-r:l!:l. 
T't1e final chn � )t<:. r exnmines tbe process of evaluating 
the nelf-contnined classroom procrpm. Methods for both 
student ant! '!.'rot:,r:"!l evElluGt:ton are :)resented as well as a 
listine of the sources of data tbPt will be used in the 
procesR. 
Since tlie !'iP l:f-cont:::i ined cl:)Rsroom in designed to pro­
vide ii1s t r u ctio11 Jn 1:1n�u?.e;e artM, e;eo3rAphy, mn.th, and 
3eneral studies, course d esc ript i ons and outlines are con­
tained in �n a��enJlx. The eeneral studies is unique only 
to t'cw self-contriined clans:coorn and will explore, use, and 
inte�rnte n variety of shills thnt would assist the student 
in makin3 the trnnsition to the hi3h school setting. 
A self-conce�t rntjn3 scale used in the assessment 
procesn for selection, parent permission form, teRcher 
referral form, :i checklist for evRluation purposes, and a 
pnrent evnl uation form ere included in addi tional appen­
dicies. A b:lblio�r.-:i.:)hy contninin3 source material on in­
novative pro3roms and self-conce't building concludes the 
study. 
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INTRODUCTION 
CHAPTER I 
INTRODUCTION AND RATIONALE 
The transition from junior to senior high school 
can present an overwhelming adjustment problem for some 
adolescents. While some of these problems evolve from the 
character of the high school itself ,  other problems ori­
ginate from the adolescent ' s own developing feelings of 
adequacy and self-worth. Although schools do offer coun­
seling services for students who exhibit these ad justment 
problems, they may also need to offer program services 
that assist students in making the transition from a 
junior high school to a secondary school setting. 
Problems facing students who enter the secondary 
schools fall into four major categories. The first invol­
ves the student ' s own awareness of himself emotionally, 
socially, intellectually, and physically. Schools should 
offer programs that will aid the development of stable 
self-images in those students entering high school who 
may be so involved in their psychological, emotional, and 
social needs that the cognitive aspects of the school 
setting is lost. 
The second problem area revolves around the develop­
ment of ways of relating to other people in the high school. 
By the t ime a student reaches high school , he begins to 
develop more of an interest i n  peer relat ionships and 
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less of an interest i n  the teacher as an authority figure. 
Relating to other people may be retarded if the adolescent's 
awareness of himself is not positive and wholesome. Those 
adolescents who feel alienated upon entering high school 
may profit from learning experiences that can be modified 
from the trad i t i onal curricula offered. 
The third problem area involves the changes in the 
relat ionship between the teacher and the student. As 
adolescents begin to develop their own feelings of indepen­
dence , they are faced with a need for teachers to under­
stand these feelings , and they must develop an understand­
ing of the teacher ' s attitude toward them. The appeal for 
status becomes important to high school student s ,  and, con­
sequently , teachers need to find ways and methods that will 
provide status-producing experiences. Conventional class­
room approaches may not include situations that show 
genuine respect for students as individuals, and they may 
in turn, reject the learning experiences. 
The f inal problem facing students entering the high 
school involves motivation, communicat ion, curri cula areas, 
and methods of the teaching-learning environment. Students 
with little positive self-concept development may face a 
difficult t ask in assuming re sponsibility for their own 
motivation and readiness for learning. Smaller groups and 
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individualized instruction can help in the motivation of 
students and promote a more effective learning environment. 
The communication process is an all-important one in the 
classroom that can be negated if there is little understand­
ing of the fact that adolescents bring their own fears, frus­
trations, and expectations to the process. Differing tech­
niques, methods, and materials may help create a teaching­
learning situation that encompasses an effective communica­
tion link. 
These problems that accompany the adolescent moving 
from the junior to senior high school can be overwhelming. 
Schools must be prepared to offer programs which may be 
out of the realm of the conventional that will help students 
face and hopefully, conquer these problems. The alternative 
may be failure of the school to help a student reach his/her 
potential, an increasing drop out rate, and/or discipline 
problems. 
PROPOSAL 
The aim of this proposal is the institution of a 
self-contained classroom designed for freshmen entering a 
high school in Decatur Public School District #61. The pro­
gram is not designed to duplicate, replace, or compete with 
any existing programs available within the school district 
or any individual building. These existing programs include 
special education classes at the senior high school level, 
learning disabilities services which at the high school 
level involves a resource fun�tion, or the secondary ad­
justment program which is aimed at students who exhibit 
affective and/or adaptive behaviors which .. interfere with 
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the student's learning and/or social adaptation and func­
tioning. Students in the freshmen self-contained class-
room would be able to avail themselves of any services 
provided by the school district or building in which the 
program is located. These may include psychological evalua­
tion and diagnostic services·, social work services, programs 
and services for the visually, hearing, or physically im­
paired, counseling, and speech-language services as well as 
resources from a reading laboratory. 
RATIONALE - NEEDS ASSESSMENT 
The rationale o� this program is directed towards 
providing a short-term transitional atmosphere in which 
the students can adjust to the high school setting. The 
program seeks to aid in this adjustment by helping students 
develop confidence in themselves and their decisions, im­
proving or altering negative self-concepts, encouraging 
feelings of accomplishment and satisfaction in partici­
pating in high school activities, enhancing relationships 
with others, and emphasizing successes in the academic 
area. Helping a student to overcome the fears and frus­
trations of adjusting to the high school as shown in 
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either overt, acting out behaviors or shy, withdrawn, and 
depressed feelings, is a major goal of the program. By 
offering a self-contained classroom for freshmen, the 
school will assist in providing an atmosphere whereby the 
student may deve lop more positive feelings of adequacy and 
self-worth as well as the realization of academic accom­
plishment. 
RATIONALE - OBJECTIVES 
To become a fully functional individual, each student 
needs to develop an adequate self-image. Through the self­
contained classroom, the school will share in the respon­
sibility to help a student develop a positive self-image. 
The following are stated in terms of developmental learner 
objectives. To facilitate the acquisition of feelings of 
adequacy and self-worth through: 
1. Increasing an awareness, understanding, and 
respect for self as exhibited by leading an activity, 
accepting peer criticism or humor directed at the student, 
and accepting differing viewpoints. 
2 .  Deve loping positive attitudes toward continue d 
learning as seen in taking an active part in learning 
through answering questions, peer tutoring, offering ideas, 
and participation in discussion groups. 
3 .  Dealing in a constructive manner with challenging 
experiences as exhibited in the adaptation to such 
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experiences through one's own initiative. 
4. Encouraging intellectual curiosity as seen in the 
frequent asking of questions, seeking additional informa­
tion, or offeri-ng posftive alternatives. 
5 .  Developing creative abilities as expressed in the 
use of originality, imagination, or the introduction of 
new ideas. 
6 .  Growing in the capacities of self-discipline and 
self-direction as seen in the absence of authority and 
opportunities to use own time. 
The self-contained classroom will provide·the follow­
ing program objectives: 
1. Attention for a limited number of students with 
emphasis on academics, study skills, group dynamics, in­
terpersonal relations, and individual support activities. 
2 .  Familiar surroundings with consistent methods 
and techniques in instruction and presentation. 
3. In-depth, group, and individualized instruction 
in academic subject areas. 
4. Ego support and a sense of belonging. 
5 .  A means of transition back into the regular high 
school program. · 
6 .  Practice in communication, socialization, and 
problem solving skills. 
PROGRAM DESCRIPTION 
CHAPTER I I  
PROGRAM 
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The following represents a description of the 
freshman self-contained classroom program. The self­
contained classroom is designed for a maximum of fifteen 
students. The teacher to student ratio is kept low so as 
to facilitate a more individualized instructional ap­
proach and attention as well as providing an opportunity 
for group instruction. The duration of the program will 
be for one quarter (nine weeks). At the end of the first, 
second, and third quarters, those students in the self­
contained classroom will then return to their regular 
class schedules. The fourth quarter will terminate at the 
end of the school year. 
SCHEDULING 
Students in the program will spend four periods 
within the classroom assuming the school district operates 
on a six period day. Since freshmen are required to take 
physical education and health, and since the self-contained 
classroom would not provide the facilities for physical 
education, the student will be expected to spend this hour 
outside the classroom. Likewise, students who have 
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scheduled their fourth credit class in art, science, for­
eign language, home economics, or industrial arts will 
remain in the regular class because of the use of differ­
ing facilities. It will be the objective of the admini­
strators who ·schedule classes to schedule the self-contain­
ed classroom students to physical education classes during 
one hour, and speciality subjects another hour so that 
most of the students will be in the classroom at the same 
time. On a six period schedule, the first and sixth hours 
will be set aside for these requirements. The students will 
be in the classroom during the second, third, fourth, and 
fifth periods. 
SELECTION PROCESS 
Candidates for the self-contained classroom will be 
selected from staff referrals. For the beginning quarter 
of the school year, referrals shall come from middle school 
teachers, counselors, and administrators. Prior to the be­
ginning of school, preferably during the last quarter of 
the eighth grade, middle school staff members will be 
asked to submit those names of students whom they feel 
could profit from the program. Prior to the beginning of 
their freshman year, the self-contained classroom teacher 
will conduct an interview with the student to explain the 
program, discuss the student's feelings about himself, 
school in general and high school in particular, school 
programs and activities, study habits, feelings towards 
teachers, and how the student views his relationship with 
other students. A self-concept analysis form will also be 
admini·stered at the interview, a copy of which can be found 
in appendix A. This scale will give the self-contained 
classroom teacher a better insight into the student's 
self-concept and will be used to assist in formulating the 
objectives of the general studies portion of the program. 
Prior to selection, an interview session involving 
the student's parents, counselor, and self-contained class­
room teacher will be held to explain the format of the pro­
gram, the type of instruction, subjects covered, and 
parental support in helping the student express his feel­
ings and develop good study habits. It shall be a deci­
sion made by the student and his/her parents whether or 
not to enter the program. It will be voluntary, not manda­
tory. Once the candidate has been accepted, he will then be 
rescheduled from his regular classes into the self-contain­
ed classroom. 
At the time of acceptance, a checklist will be sent 
to the student's teachers. After they have been returned, 
the self-contained classroom teacher will use these to 
assist in getting to know the student, as well as a means 
of comparison for evaluating the program after the student 
finishes. The checklist will be sent to the student's 
eighth grade teachers if he is selected for the first 
quarter, otherwise they will be sent to the student's 
ninth grade teachers. Referrals for the second, third, 
and fourth quarter grade periods will come from the 
student's high school teacher, administrators - deans, 
counselors, and/or social workers. 
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As a result of observational evaluatiqn by the class­
room teacher and the aide, and in discussions with the 
student, his parents and counselor, it may be decided that 
the student could benefit from an additional nine weeks 
placement in the program. If the student and parents 
agree and space permits, placement could continue for a 
second quarter. As students are referred for the second, 
third, or fourth quarter, the interview schedule would be 
conducted with the student and his/her parents. Before the 
student is finally placed in the program either for the 
first quarter or for a second quarter, a signed parental 
request form will be required. 
GRADING 
The self-contained classroom teacher will be respon­
sible for grading, record keeping, and other administrative 
duties as are expected of regular classroom teachers. At 
the end of the quarter, the self-contained classroom 
teacher will submit the student's grade to the teacher he 
was originally scheduled to be with in his major subjects. 
That teacher will then submit the grade for quarterly 
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reporting. When appropriate, special services of the dis­
trict with regards to testing and evaluation shall be 
utilized. This may include the services of a reading 
specialist, learning dif�iculties specialist, or psy­
chological testing and evaluation. A full-time teaching 
aide will be employed to assist in the self-contained 
classroom. The self-contained classroom is not intended 
for discipline.problems. 
INSTRUCTION 
Students selected for the self-contained classroom 
will receive instruction in English, social studies, 
math, and general studies. The teacher is eAr-pected to plan 
the lessons in English, math, and social studies so as to 
be on a pace with the regular classes. An outline of each 
of these disciplines can be found in appendix B. They will 
be used in aiding the teacher to plan lessons accordingly. 
This will also allow for the easy transition of the student 
back into the regular classroom setting. The self-contained 
classroom teacher or eide will maintain a periodic liasion 
with the English, l-'Iath, and Social Studies departments. 
This will be done either through attendance at department 
meetings or consultations with teachers teaching the sub­
jects. 
GENERAL STUDIES 
The general studies phase will explore, use, and 
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integrate a variety of skills that assist the student in 
making the transition to the high school setting. The ob­
jectives will be designed to meet the specific needs of · 
students enrolled in the program as determined by informa­
tion gathered about each student during the selection pro­
cess. These �ill includ� communication skills, study habits, 
values clarificationf and socialization procedures as well 
as helping students develop a more positive self-image, 
improving the decision-making thought processes, and help­
ing develop a more positive attitude toward school. Since 
the general studies is considered to be integrated with 
other academic areas, it is not presented for separate aca­
demic credit. In the high school setting, this program is 
unique only to the self-contained classroom. 
In enhancing this general studies phase of the self­
contained classroom, a variety of methods will be utilized. 
Included in these methods are general encounter sessions in 
which all group members are encouraged to participate, role 
playing, outlining and study habits, small group discussions 
on issues affecting students, and group situations requiring 
students to make decisions. Each student will be encouraged 
to keep a daily· diary of general thoughts and questions to 
which the teacher could reply, if asked. Since self-concept 
building is one important aspect of the program, certain 
behavioral objectives will be measured as indicators of 
continued improved self-concept. During group discussions, 
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these objectives that each student will be encouraged to 
display are maintaining eye contact with the teacher and 
other students, speaking clearly and articu.lately, speak­
ing with an audible voice {as opposed to whispering), 
using good posture, speaking about self in positive terms, 
and demonstrating the use of good listening skills. 
Finally, the teacher will submit a weekly report to 
the assistant principal who shall act as the immediate ad­
ministrative supervisor. These reports will serve as a 
form of on-going evaluation and will include observations 
made by the teacher and aide on student behaviors, dis­
cipline, attendance, and academic successes and failures. 
At the end of the quarter, the assistant principal, teacher, 
counselor, and aide shall use the reports in ascertaining 
some accountability for the program's success or failure 
as well as reporting student progress and/or possible re­
tention for another nine weeks. 
CRITERIA FOR SELECTION 
In selecting students for the self-contained class­
room, teachers at the middle school and/or high school 
will be asked to identify students whom they feel exhibit 
characteristics that cause that student to be one who 
might benefit from the program. The self-contained class­
room teacher, along with the student's teachers, parents, 
and c·ounselor, will conduct interviews and assessments 
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before final placement in the program. 
In describing the students for whom this program may 
be appropriate, the following represents characteristics 
that may be ··exhibited by the student: 
1. Frightened or fearful of the high school surround­
ings which may include the building, students, or teachers. 
2 .  Poor adjustment to the high school setting - dif-
ferent teachers and courses during the day, adjusting to a 
semester program, change of time, opportunities to partici-
pate in a wide range of clubs, organizations, sports, and 
extracurriculer activities. This adjustment problem may be 
exemplified by class tardiness, failure to bring textbook 
or materials, sleeping, daydreaming, or reading comics or 
magazines during class presentation and/or discussion. 
3 .  Academic difficulty or academic progress which is 
below a level that could be expected and might be due to 
the lack of �ood studv habits. 
'-' 
� 
4 .  Episodic or constant absenteeism. 
5 .  Regular requests to visit the school nurse. 
6 .  School truanc y. 
7 . Referring to self in negative terms or rarely 
smiles or laughs. 
8 .  Being a loner (does not appear to have raany 
friends. 
9 .  Unwillinc: to res-oond in class - could be related 
....... 
-
to self-concept. 
1 0  Exhibits no eye contact when responding in 
class. 
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11 . Relates poorly to the teacher and/or other adults. 
This may involve arguing or swearing. 
12. Minor school vandalism. 
After referrals and screenings have resulted in identifi­
able students, parents of those students shall be contacted 
and arrangements made with both parents and student for a 
conference with the self-contained classroom teacher, coun­
selor, and assistant principal. 
STAFFING RECQI.g.1ENDATIONS 
The self-contained classroom will be staffed with one 
certified teacher and a full-time aide. The positions will 
be advertised by the school district personnel office as 
would any teaching position. 
I. Certified Self-Contained Classroom Teacher 
A. Position Description 
The self-contained classroom teacher is 
responsible for maintaining a quality educational program 
for all students allotted and for all instructional and 
teaching areas assigned. The teacher should also be in­
terested in working in, and helping to develop, a new 
program whose intent is the improving of a student's self­
concept and aiding in the assimilation into the regular 
high school program. 
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1 .  Line o f  Authority 
a. Reports to the a s sistant princ ipal 
on a weekly bas i s ,  and ultimately , to the princ ipal of the 
high school. 
b .  Instructs , superv i se s ,  and evalua'tes 
the work of students, teacher aides , student teache r s ,  and 
volunteers. 
2. Major Professional Responsibilities 
a 
• . Instruction in mathemati c s, geo­
graphy , language art s ,  and general stud i e s  at the ninth 
grade level. 
b. Maintain communication with the 
student' s parents as i s  deemed neces sary, or upon request 
by the parents. 
c. Keep up with current developments , 
research, and literature in the teaching field as well as 
the field of education. 
d. Plan for the health and welfare of 
students during instruction. 
e. Evaluate student attitudes and 
progre s s ,  and screen·and interview students and parents. 
f. Make use of community resources for 
the enri chment of the educat i onal setti ng. 
g. Help to maintain a sound program 
of school-community relations. 
h. Inform the students and their 
parents of academic progress. 
17 
i. :Maintain a liasion with the 
student's regularly scheduled teachers, and assist those 
teachers with any pertinent information about the student 
when he/she returns to the regular program. This may be 
accomplished through·: attendance at department meetings 
or periodic meetings with the subject teachers. 
j. Control and structure the learning 
environment so that students abide by rules and acquire 
self-discipline necessary in school and adult life. 
k. Develop and use techniques whose 
aim will be the enhancement of a student is positive self­
image, decision making ability, effective communication 
skills, ability to work with others, and participation in 
the activities of the high school. 
B. Qualifications 
1. Illinois State Certification in the 
teaching field qualifying the teacher to teach at the ninth 
grade level. . 
2. Bachelor's Degree - typical preparation 
might include special education, elementary education, 
middle school and/or guidance. 
3 .  Additional background or experience in 
child growth and development, adolescent psychology, per­
sonality development, human development counseling, 
,� 
supervising and working with high school age students , 
and/or use o f  value clarif i c ation and large-small group 
techniques. Some backgrounds m ight include summer camp 
youth work , summer recreational program work , working with 
youth.groups in the community, or experience w i th club and 
activity groups . 
4 .  Ability to function effectively as a 
member of the s chool staf f .  
II. Self-Contained Classroom Teacher Aide 
A. Position Description 
The self-contained classroom aide will 
assist i n  providing a quality educational atmosphere under 
the direction o f  the ·self-contained classroom teacher. 
The aide i s  expected to assist in instruction of student�, 
not to be just a secreterial aide. The aide should be in­
terested in working i n ,  and helping to develop, a new pro­
gram which i ntends to improve self-concept, and to aid in 
the assimilation into the regular high school program. 
1 .  Line of Authority 
The self-contained classroom aide 
will be under the direct supervision and control of the 
certi fied self�contained classroom teacher. 
2. Major Areas of Responsibility 
a. Assist the self-contained classroom 
teacher in the instruction of academic subjects by providing 
individuali zed assistance to students or working with 
separate groups. 
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b. Participate i n  the general d i scus­
sion groups as outlined i n  the general stud i e s  phase of 
the program. 
c .  Assist i n  writing weekly assignments 
for the students, preparation of materials to be used i n  
the classroom , grad ing of assignments, and record keeping. 
d. Aid in the obse rvation and evalua­
tion of student progress and attendance at parent con­
ferences .  
B. Qualifications 
1. Sixty to ninety hours of college train­
ing, preferably a college degree. 
2 .  Additional background or experience i n  
working with young people and i n  the areas of child growth 
and development, personality development , ·group dynamics , 
or adolescent psychology . 
PHYSI CAL NEEDS 
The self-contained classroom shall be located i n  an 
area of the building i n  which student traffic during class 
could be at a minimum. The classroom need not be any d i f ­
ferent i n  s i ze than a regular classroom, but shall be 
provided w i th some ci rcular tables i n  add ition to indivi­
dual student desks. These will allow for the easier 
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facilitation of group oriented activities and discussions. 
Also, utilization of library services will be enhanced if 
the classroom was located closer to the library. The usual 
number of chalk boards and bulletin boards shall be suf­
ficient, but carpeting would be an asset. 
CHAPTER III 
EVALUATION 
Evaluating the self-contained clas sroom program 
21 
will involve_ a variety of techniques utilizing data from 
several sources connected with the program . Since students 
will be exiting the progra� at the end of each quarter, 
some evaluation will take place at that· time. Weekly, a s  
well as end of the year evaluation , shall also be conduct­
ed. Data used in the evaluation proce s s  will originate 
from the following sources: attendance: information, aca­
demic re cord and progre s s ,  parental and student feedback , 
teacher perceptions and evaluations , coun selor evaluation s ,  
dis cipline referrals ,  and post te sting , whe·n pos sible to 
evaluate the student's feeling s ,  self-perceptions , and 
perceptions of surroundings. 
STUDENT EVALUATION 
Students in the program will be evaluated on a daily 
basis ac cording to the routine homework as signment s ,  tests , 
and class participation as are students in the regular 
high s chool program . Attendance , tardine s s ,  discipline 
and nurse referrals will also be included as data for 
student evaluation during the course of the program . This 
information will be used for quarterly reporting and 
I· 
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grading in subject areas. 
When the student leave s the program, the self-con­
tained classroom teacher will c omplete a checklist of 
items relating to her perceptions of the ·.student's suc­
cesses or failures in the development of communication 
skills, positive self-concept, socialization, and partici­
pation in group activities. This will be compared with 
those checklists submitted by the student's teachers at 
the time of acceptance into the progra.m. On the basis of 
this comparison, along with counselor interviews, it will 
be determined whether the student shall return to his/her 
regular s chedule or continue in the program for a second 
quarter. 
PROGRAM EVALUATION 
Evaluating the self-contained classroom program will 
take place at the end of the third quarter and second 
semester. This will allow students to par�icipate in their 
regular schedule at least one semester or two quarters 
after exiting the self-contained classroom. To  be consider­
ed successful, fifty per cent of the participants during 
the first semester will meet the criteria discussed below. 
The second semester program will then be evaluated during 
the first semester of the f ollowing year. The self -contain­
ed classroom teacher and assistant principal shall conduct 
the program evaluation and gather the data. 
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Since students in the program will be returning to 
their regular schedules, their academic records sha�i 
continue to be a source of data for evaluation. The stu­
dent's performance in math, language arts, and social 
studie s subjects taken during quarter� outside the self­
contained classroom and during the second year in high 
school shall be used for a comparison with the grade s 
prior to entrance into the .Program. It is expected that 
the students will show an improvement of one letter grade 
in these subjects. 
Over the course of the next two quarters, after re­
turning to the regular schedule, the student's attendance, 
tardiness, discipline, and nurse referral· information 
will be collected and used to note decreases in these 
areas . A ninety per cent decrease in absences and tardies 
as well as discipline and nurse referrals will be expected 
over that of the student prior to admittance to the program. 
A checklist will also be given to the student's class­
room teachers one semester or two quarters after exiting 
the program. The responses of these teachers will then be 
compared with those of the teachers responding to the check­
list at the time the student was accepted into the program. 
A thirty per cent increase in the number of positive re­
sponses will be expected a s  part of the program's succe s s .  
The "This I s  the Way I Am" section of the Self­
Concept Scale will also be administered to those students 
who participated in the program either one semester or 
two quarters after rentry into the regular schedule . A 
thirty per cent positive movement on the scale will be 
expected. 
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Also, the self-contained classroom teacher's and aide's 
professional observations and judgments as to the successes 
or failures of the program will be used in the quarterly 
and final program evaluations. While subj ective, these 
evaluations will help form an integral ·part of the total 
program assessment . Comments from the student's counselor 
about his/her feelings, attitudes, and self-perceptions 
during counselor interviews will also be solicited. 
Finally, a parent evaluation will become part of the 
systematic program assessment . Each self-contained class­
room student's parents will be sent a questionnaire asking 
for their comments about their student's progress in the 
program . 
APPE:NDIX A 
SELF-CONCEPT 
SCALE 
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SELF-CONCEPT SCALEa 
Each of us needs to know more about what we are like. 
This form is to help you describe yourself and to describe 
�ow you would like to be. There are .!!Q right or wrong an­
swers; each person may have.different ideas. Answer these 
according to your feelings. It is important for you to give 
your own honest answers. 
nearly 
alw-ays 
a 
THIS IS THE WAY I AM 
about 
half 
the time 
�ust !lQli 
fil19:. then 
Friendly 
Obedient 
Honest 
Thoughtful 
Brave 
Careful 
Fair 
Mean 
Lazy 
Truthful 
Smart 
Polite 
Clean 
Kind 
Selfich 
Helpful 
Good 
Cooperative 
Cheerful 
Jealous 
Sincere 
Studious 
Loyal 
Likeable 
A good sport 
J. c. Bledsoe and K. c. Garrison, �Self Concepts 
of Elementarv School Children in Relation to Their Academic 
AC°hievement, Intelligence, Interests, and Manifest Anxiety, 
(Athens, 1 962), 192. 
nearly 
always 
THIS IS THE WAY I'D LIKE TO BE 
about 
half 
the time 
�ust n.Q.!i 
and then 
Useful 
Dependable 
Bashful 
Happy 
Popular 
Friendly 
Obedient 
Honest 
Thoughtful 
Brave 
Careful 
Fair 
:Mean 
Lazy 
Truthful 
Smart 
Polite 
Clean 
Kind 
Selfish 
Helpful 
Good 
Cooperative 
Cheerful 
.. realous 
Sincere 
Studious 
Loyal 
Likeable 
A good sport 
Useful 
Dependable 
Bashful 
Happy 
Popular 
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APPENDIX B 
COURSE OUTLINES 
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GEOGRAPHY - DESCRIPTION AND OUTLINE 
Textbook: World Geogranhy Today (Holt, Rinehart, 
Winston, 1976) by Saul Israel, Douglas Johnson, 
Denis Wood; Challenges in Our Changin� Urban Societv 
(Laidlaw Bros. , latest ed. ) by Daniel Goldberg . 
Description: World Geography and Urban Studies is a 
two-semester required course to be taken during the fresh­
man year. The purpose of the course is to provide the stu-
dents with basic geographic concepts necessary for life in 
a modern society. 
I. First nine weeks 
A.  The earth and its people 
1 .  Earth and space 
2. Earth land forms 
3. Earth's climate 
4. Maps and map reading skills 
5 .  Earth and its people - culture and environ-
ment. 
B .  United States 
1 .  American land and people - diversity 
2. New England 
3. Middle Atlantic States 
4. Midwest 
5. South 
6. Great Plains 
7. Pacific Coast 
8. Hawaii and Alaska 
C .  Canada 
1 .! Canada land and people 
2. Provinces and frontiers 
II . Second nine weeks 
Setting . 
A. Western Europe 
1. Western Europe: Economic Miracle 
2. British Isles 
3. Scandinavia 
4 .  Low Countries 
5 .  France 
6. Germany 
7. Switzerland and Austria 
8. Italy 
9. Spain and Portugal 
10. Greece 
B .  Soviet Union and Eastern Europe 
1. Soviet Union - Geographical and Historical 
2. Western Soviet Union 
3. Eastern Soviet Union 
4 .  Eastern Europe - diversity 
III .  Third ·nine weeks 
A .  Middle East 
1. Desert region 
2. Eastern Mediterranean 
3. Arabian peninsula 
B. Sub-Saharan Africa 
1 • Problems and progress 
2. West Africa 
3. East Africa 
4. Central Africa 
5. Southern Africa 
c. Orient - Far East 
1 • Peoples and land 
2. Indian subcontinent 
3. China 
4. Japan and Korea 
5. Southeast Asia 
IV. Fourth nine weeks 
A. Latin America 
1. Lands in transition 
2. Mexico and Central America 
3. Caribbean 
4. Brazil 
5. Indian countries 
6. Farm producers 
B. Urban structure 
r. Basics of a metropolitan area 
2. Neeting urban needs - services 
3. Geography and city growth 
4. City and local government 
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c. Urban problems 
1 • Crime and the city 
2 .  Pollution 
3. Transportation 
4. Housing and city life 
LANGUAGE ARTS - DESCRIPTION AND OUTLINE 
Textbook: Thou�ht and Phrase - Guide to Modern English 
Series (Scott, Foresman and Co. , 1975
-
)
-by Howard Vander 
Beek; To Be - Identity in Literature (Scott, Foresman 
and Co. , 1976 ) by Edmund J. Farrell; James L. Pierce, 
Mabel H. Pittman, and Kerry M. Wood. 
Description: The ninth grade langu�ge arts course is 
designed to provide instruction in reading, writing, listen­
ing, and speaking through units bf instruction. The units 
include literature, composition, listening, and speaking. 
The purpose is to develop an awareness by the student to 
the language arts as he tries to transfer his ideas and feel-
ings to others. 
I. First nine weeks 
A. Short Story - its mechanics 
1. Plot 
2 .  Setting 
3. Theme 
4. Character development 
B. The teacher may choose as many short stories to 
use, from the twenty-seven listed in the student text, for 
this unit of the short story. 
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C. Modern English - Grammer and Usage 
1. Communicating 
2. Library usage - class meets in the li­
brary for an orientation period. 
3. Vocabulary 
4. Dictionary usage 
II. Second nine weeks 
A .  Non-Fiction 
.· 
The 'concepts of non- fiction will be analyzed 
·through student writings during the quarter. The teacher 
may also use a s  many of the six non-fiction works in the 
student text as desired. Students will also write four 
types of compositions involving the literary concepts of 
description, persuasion, narration, and exposition. These 
will in tu·rn be analyzed by the class. 
B. Modern English - Grammer and Usage 
1 .  Composition writing 
2. Fact, statement, generalizations 
3. Sentence structure - subje cts and verbs 
4. Sentence structure - adje ctives and adverbs 
III. Third nine weeks 
A .  Poetry 
Analyzing the literary concepts of the poem 
and the ways in which emotion is expre ssed through the poem. 
The teacher may select poems from the twenty-three presented 
in the student text. 
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B. Modern English - Grammer and Usage 
1 .  Sentence errors - fragments, run-ons, 
danglers, and misplacled modifere. 
2. Verb forms 
3. Subject and verb agreement 
4. Pronoun usage ' 
5. The use of modifers - adjectives and ad-
verbs. 
IV. Fourth nine weeks 
A. Drama 
The reading and analy sis of drama as a liter-
ary form - character development, elements, plot, comedy, 
and tragedy. The teacher may choose from the dramas presen­
ted in the student text. Mainly, this would include "Romeo 
and Juliet" and "Brian's Song. " 
B. Modern English - Grammer and Usage 
1 .  Spelling 
2. Capitals, plurals and possessives 
3. Punctuation 
MATHEMATICS - DESCRIPTION AND OUTLINE 
Textbook� Mathematics in Life :  Skills, Consumer and 
Career Apolications (Scott, Fore sman and Co. , 1 977} 
by L. Carey Bolster and H. Douglas Woodburn. 
Description: This course is de signed to explore the 
essentials of mathematics for use in vocational and consumer 
situations. It uses examples of applied mathematics and 
experimentation as tools of instruction. 
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I. First nine weeks 
A. Whole numbers 
1. Addition 
2. Subtraction 
3. Solving addition and subtraction equations 
4. Multiplication 
a. by mult+ples 
b. one-digit multipliers 
c. two-digit multipliers 
d. three-digit multipliers 
5. Division 
a. one-digit divisors 
b. two-digit divisors 
c. three-digit divisors 
6. Solving multiplication and division equations. 
B. Decimals 
1 .  Addition - writing and comparing decimals 
2. Subtraction 
3. Multiplication 
4. Division 
5. Rounding decimals and quotients 
II. Second·nine weeks 
A. Fractions and mixed numbers 
1. Multiplication 
2. Division 
3. Addition 
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4 .  Subtraction 
5. Writing fractions as decimals 
B. Metric system 
1 • Units of length 
2. Units of area 
3. Units of volume 
4 . Units Of mass 
5 .  Units of capacity 
6 .  Units Of temperature 
III. Third nine weeks 
A. Expressions and equations 
1 . Evaluating expressions involving order 
of 9perations . 
tions. 
2. Solving addition and subtraction equations 
3. Solving multiplication and division equa-
4 . Solving two-step equations 
B. Percent 
1 • Writing percent and decimals 
2. Writing percent and fractions 
3. Finding a percent of a number 
4. Finding a percent 
5. Finding a number when a percent is known 
IV. Fourth nine weeks 
A. Ratio , proportio�, and similarity 
1 .  ·writing ratios 
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2. Solving proportions 
3 .  Finding m i s s i ng sides in similar tri -
angles .  
B .  Perimeter and area 
1 • Finding perimeter Of a geometric figure · 
2. Finding c i r cumference of a circle 
3 .  Finding area of rectangle , square, tri-
angle and c ircle. 
c .  Graphing 
1 • Points on a grid 
2. Read ing and . making graphs on a grid 
3 .  Reading and making graphs in four quadrants 
GENERAL STUDIES - OUTLINE 
The following represents an outline of the procedures 
and topis used in the general studies phase of the program. 
I .  Communi c ation Skills 
A .  Small group work - sharing ideas with two or 
three other students. 
1 .  Peer tutoring 
2. Checking each others papers and helping 
with mistakes. 
3. Discuss the topic "What i s  Conversation? " 
4. The teacher can collect interesting in­
formation about each student - hobbies , interests , pets, 
etc. - duplicate i t ,  and had out to each student. The class 
is then divided i nto small groups and told that the next 
day they must learn something about each student in their 
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group and try to converse with him/her on a subject of in­
terest. 
5. The teacher can select films to shpw 
that can be stopped when the picture reaches the climax. 
The class can then be divided into small groups for a dis­
cussion of possible endings. 
B. Large group work 
1. General class discus sions focusing 6n 
needs of the students.  For example, prejudice, pos sessions 
of value, feelings and value s on death, how one spends his/ 
her time and money, and important people in one ' s  life. 
2. General class discus sions which may be 
initiated by the students. Sub j ects may vary. 
3. General class discussions which may be 
initiated by the teacher .  Subjects may vary. 
II . Aiding in the development of positive self-image 
A. Group discussions of topics relating to self 
1 .  What are things that discourage me ? 
2. What can I do to help myself when I get 
discouraged ? 
it? 
3. How can I take defeat? 
4·. What is self-confidence? 
· 5· If I lack confidence, what can I do about 
6 .  What effect should mistakes have on me ? 
7. What is succe s s ?  
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B .  Use of value c larification techn�quee using 
the following topics :  
1 
• .Twenty things you like to do 
2. Personal coat of arms - create and· . draw 
for display and discussion 
3. Who are some people who • • •  ? 
4. Where do you go when • • • ? 
5. Are· you someone who • • •  ? 
I II. Decision making 
Format using small groups and/or individual seat 
work (overlaps communication skills) 
1. A member of a jury 
2 .  Lost in the wild 
3. Consequences of a decision 
4. Resent-demand-appreciate statements 
5. Life inventory 
6 .  Fall out shelter problem 
7. Obituary 
8. Lost on the moon problem 
IV. Developing positive attitudes toward school and 
activities 
A. Encourage good s chool attendance 
B. Success  oriented program 
C. Individualized attention 
D .  Discussion sessions involving difficulties en­
c ountered at school. 
E .  Membership on a rotating steering committee 
for rule s  of classroom behavior and procedures involving 
discussion groups. Five members serve each three weeks . 
One member serves as a cla s sroom observer each day of the 
week. At the end of the· . week , the steering committee would 
lead a discussion reviewing the week ' s work and the whole 
class would evaluate the c ommittee ' s sugge stions. A new 
committee would be appointed by the old every three weeks. 
F .  Group discussions of the types of activities 
offered in high school and how students ·can get into them. 
APPENDIX C 
ADMINISTRATIVE FORMS 
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PARENT PERMISS ION FORM 
I request that my child , _______________ ,. 
participate in the Freshman Self-Contained Program dll.ring 
the school year. 
(Parent or Guardian Signature) 
(student Signature) 
( dated ) 
40 
(dated) 
FRESHMAN SELF-CONTA INED CLASSROOM 
REFERRAL FORM 
To : Faculty . 
From : Self�Contained Classroom Teacher ' s Name 
As you may know, the Freshman Self-Contained 
program was approved for the 
Classroom 
year. The program has_ begun with less than� a full 
that space is available for your referrals as the 
progresses. 
school 
class so 
semester 
If you have students who you feel may meet any of the 
criteria belo w ,  please fill out the form and place i n  my 
mailbox in the main office. I will then proceed with the 
screening _ and interviewing process. 
Thank you very m�ch. 
Please check all that apply: 
--�Frightened 
___ Poor adjustment to school 
Constant absenteeism ---
--�Frequent requests to see the school nurse �--Truancy from class 
�--Loner ( few or no friends ) 
___ Unwilling to respond i n  class 
--�No eye contact when respond ing 
�-�Refers . to self 1 in negative terms 
---�Relates poorly to the teacher and/or other adults -
argumentative , swearing 
Minor classroom vandalism ---
____ Academic progress is below a level that could be ex-
pected ( this is not to be a prime factor in considera­
tion ) 
Comments: 
Student ' s name 
Teacher making referral 
Subject area 
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T o :  Teachers of 
From: Self-Contained Classroom Teacher1 s Name 
CHECKLIST 
As you may know , the Freshman Self-Contained Classroom pro ­
gram was approved for the school year. 
As part of the student ' s and program ' s assessment , it will 
be of assistance if you will respond to the following con­
cerning the above named student as he/she was/is in your 
class. 
1 .  Shy - withdrawn 
2 .  Follows class rules 
3. Constant absenteeism 
4. Frequently truant t o  class 
5. Brings text and materials 
each day to class 
6. Has few or no friends 
7. Pa rticipates in small 
3rbup discussions 
8 .  Pa rticipates in classroom 
discussions 
9. Answers questions asked by 
the teacher 
1 0. Volunteers information 
about subjects discussed 
1 1 .  Frequently requests to see 
the school nurse 
1 2 . I s  argumentRt ive with the 
teacher 
1 3. Particiuates in school 
activities (if known) 
1 4. Refers to self in negative 
terms 
yes no 
yes no 
yes no 
yes no 
yes no 
yes no 
yes no 
yes no 
yes no 
yes no 
no 
yes no 
yes no 
yes no 
1 5. Exhibits eye c onta ct when 
responding in class 
16.  Does minor classroom van­
dalism 
yes 
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no 
FRESHMAN 
SELF-CONTAINED CLASSROOM 
PARENT EVALUAT ION FORM 
43 
Date 
In order to _ make a rec ommendation to the Board of Education 
c oncerning the continuation of the Freshman Self-Contained 
Classroom program to whi ch your child was selected for the 
c oming year, your comments are needed. Please answer the 
following questions and return to. this school by 
---- · 
1 .  I have seen a positive change in my child ' s attitude 
toward school sinc e - starting the program. 
YES NO NO CHANGE SEEN 
2 .  My child is doing homework and studying for tests at 
home now. 
YES NO NO CHANGE SEEN 
3 .  My child comes home and tallcs about things going on in 
class. 
YES NO NO CHANGE SEEN 
4 .  My child ' s attitude concerning his grades has improved. 
YES NO NO CHANGE SEEN 
5. My child ' s attendance at school has improved. 
YES NO NO CHANGE SEEN 
6. My child smiles, laughs , and speaks about himself/her­
self in more positive ways now. 
YES NO NO CHANGE SEEN 
Please write a general comment on your feelings about this 
type of program and your child ' s part i c ipation in it. 
(signed ) 
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